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Family-School Collaboration

Applications at the School-wide Level

ACTIVITIES PACKET

For more information contact: minke@udel.edu

Activity 1

Home Alone Observations
Your table’s assignment for this activity is on an index card on your table. Please record your observations here. 

Activity 2

CORE Elements and Beliefs
Working in pairs, read each of the CORE beliefs below. Each individual should mark one belief that you feel best fits your approach to families. Then mark one belief that you find most challenging to enact in your day-to-day work. Discuss each other’s selections. 

Discuss what makes the challenging belief(s) so challenging.

Brainstorm ways that you might “think differently” to allow that belief to become part of your approach to families. Keep your observations in mind as we discuss each belief in the large group.
Connection:
1. I believe that trust develops when participants feel valued, listened to and understood. I feel confident in my ability to help families develop trust in our relationship.
Optimism:

2. When facing difficult situations, I believe that each person is doing the best he/she can and that every family has strengths and resources.


3 
I believe that no one person is to blame for a problem. Blaming someone for a problem interferes with solving that problem. 
4.
I believe that problems are system problems; successes are system successes.

Respect:


5.
 In my interactions with families, I believe that each person (including me) is both an expert and a learner.

6. I believe that children must be active participants in the decisions that affect them.
Empower:
7.
 I believe that power, responsibility, decision making and action should be shared when planning interventions. I believe that families should be the main decision-makers. 
8. I believe that advice-giving is disempowering and should be avoided.



Activity 3: Empathic Responding

· Each group will need a “speaker” and a “listener.” Remaining two group members are observers.
· The speaker should present a worry or concern from his/her own experience. Make is a moderate worry that you do not mind sharing with the group. Be brief in your initial presentation (a couple of sentences); try to include both content and affect in your message.

· The listener should provide an empathic response ONLY. No questions or other kinds of responses (e.g., comments that focus on the listener’s experience) are allowed.
· Try to keep the conversation going for several “turns” using ONLY empathic responses.
· Observers should stop the interaction if any responses are given that are not empathic (including questions, comments, etc.).

· Record your thoughts about this exercise below.
Activity 4: Reframing Practice

For each descriptor, write an alternate term that reflects a more positive, but equally plausible, meaning.  NOTE: This is adapted from Murphy (2008).
	DESCRIPTOR
	POSSIBLE REFRAME

	9. Controlling

	

	2. Defiant/uncooperative
	

	3. Argumentative
	

	4. Immature
	

	5. Impulsive/hyperactive
	

	6. Withdrawn
	

	7. Passive
	

	8. Manipulative
	

	9. Rigid

	


Murphy, J. J. (2008). Solution-focused counseling in schools. Alexandra, VA: American Counseling Association.

Activity 5: Dialogues Practice

Below are several brief dialogues between teachers and parents. The teacher responses, as given in the first column, do not reflect the skills we’ve been discussing.  The third column presents a rationale for an improved response. Working in learning pairs, your task is to fill in the blanks
	Dialogue
	Alternate Response
	Rationale

	Parent: I know David is a slow learner, but I just hoped he would be reading better by now.

Educator: Don’t worry.  He’s really doing as well as can be expected given his abilities.


	You sound really worried about David.   Tell me some more about what you are seeing with his reading.
	Empathic response
- clarifies; seeks to understand

- validates parent’s feelings & view

- avoids opinion

- avoids minimizing

- keeps the parent talking

	Parent: Kelly is so impulsive!  Will she always be like this?

Educator: Oh, I’m sure she’ll grow out of it.  Lots of girls go through these stages.
	
	Reframing response  plus empathic response 
- looks for positive view
- avoids cliché or minimizing
- avoids opinion

- seeks information

	Parent: What do you see as Mark’s main problem?

Educator: I am so sorry to have to tell you this but he is aggressive, demanding, hurtful to others, not doing his classwork, and disruptive to others’ learning. He may be socially and emotionally disturbed. That is why we are doing the testing.
	
	Information-giving response
- gives related information (i.e., answers the question but in an appropriate way)

- ALSO seeks information

- avoids sympathy

- avoids jargon and labeling

- avoids laundry listing



	Parent: I just cannot get Ruthie to go to bed at night! It’s making us both miserable.

Educator: Have you tried setting up a reward system if she goes to bed on time or reading her a story to settle her down?
	
	Empathic response 

-- validates parent’s feelings & view

- seeks  information 

- searches for family strengths.

- avoids advice



	Parent: How is Amy progressing in reading? 
Educator: Well, her knowledge of individual phonemes is good but she is pretty bad at phoneme manipulation skills. You should definitely work with her on blending and segmentation.
	
	Information-giving response
- Provides an answer but highlights strengths/positives
- Avoids advice 

- Delays problem-solving until more information can be gathered.

	Parent: Jimmy just doesn’t seem like his friends.  They all seem to learn so much faster.  Do you see the other kids in class as being smarter than him?

Educator: Well, I can’t really discuss other children.  Let’s focus on Jimmy.
	
	Empathic response
- validates parent’s feelings & view

- Avoids stock or cliched answer
- seeks additional information


Activity 6: Communication Skills Checklist
Attending to nonverbal communication
_____ Acknowledge observations of nonverbal cues in a direct and candid way

_____ Ask other for feedback

Using empathic listening and responding
_____ Stay quiet while thinking about the main message the other is trying to communicate

_____ Make a brief verbal statement communicating what you just heard, including content and feelings as appropriate.

_____ The response is tentative and indicates a willingness to be wrong.

_____ The response keeps the focus on the other.

_____ The response ends with a “check out” or otherwise invites the other person to continue talking.

Model the collaborative role

_____ Resist the role of “expert” by seeking information before giving information.

_____ Avoid “conversation stoppers” (labeling, jargon, laundry lists of problems)

_____ Use the “PRAY” strategy

_____ Pause and listen


_____ Reflect 

_____ Ask for related information 
_____ You offer your views in a tentative, clear, specific way

Search for strengths/resources/positive qualities

_____ When listening, identify and comment on:

_____ evidence of concern, effort, and success

_____ ways the other is supporting the child

_____ ways the other is overcoming barriers to help the child

_____ When speaking:

_____ emphasize positive aspects of the situation

_____ compliment others on the child’s strengths (blame for success)

Reframing

_____ Reconstruct a negative statement or belief to have some positive meaning

Delivering/Receiving Negative Messages
_____ Delivering

_____ Limit the information shared to the one or two most important points

_____ Statement is calm and “wondering” (tentative)

_____ Statement is clear and specific

_____ Statement is brief

_____ Statement conveys confidence that the problem can be solved

_____ Listener is asked to respond 

_____ Receiving

_____ Use empathic responding to be sure you understand the other’s message

_____ Clarify content, emotion, and intent (does the person want action or venting?)

_____ Avoid defensive responding

Blocking Blame

_____ Blame  ONLY for success

_____ Validate each person’s position by accepting or agreeing

_____ Refocus the discussion on solutions

_____ Reframe negative attributions

_____ Probe for details using reframes 

_____ Summarize to convey understanding of problem

_____ Stop the process and instruct participants specifically on the futility of blaming, then move the discussion forward.

Activity 7: Volunteers Wanted

· Review the sample flyer (next page) asking for parent volunteers.

· Note up to three ways in which it reflects a collaborative approach (in contrast to a simple “parent involvement” approach).

· Note up to three ways in which it could be made more collaborative. Consider:

· Reading level

· Jargon

· Accessibility to those with low written English proficiency

· Inclusion of choices/options

· Two-way communication

· Other factors
Ways the flyer reflects collaboration:

Ways the flyer could be made MORE collaborative:

Activity 7: Volunteers Wanted

VOLUNTEERS WANTED

We need you to help our school!

· BOOK FAIR
Help set-up and work a booth during the book fair.

· FUND RAISER
Tally orders, hand out supplies, mostly in October.

· DANCE CHAPERONE
We cannot have dances without parent help. Your child does not have to be in the grade you choose to help.

· MAIN OFFICE
Assist during busy times, especially at beginning and end of the day.

· SCHOOL BEAUTIFICATION
Help make our school better inside and out.

· PRESENTATIONS
Serve as a guest lecturer on a topic of your expertise.

· LIBRARY
Various help – anytime.

Student’s Name:



Grade:

Home room:

Your name:

Phone number (and best time to call):

Please return this form to the office.

Activity 8

Note Home to Parent
Good Intentions/Questionable Choices
Dear Mrs. X:
 I understand that you are confused as to why James received a failing grade in math. I don’t understand the confusion as I sent home a progress report with James on February 25, 2012. At that point, his average was 56%. F. I also sent home, via the mail, a district failing notice. You should have been aware that James was indeed failing from these two communications.   
I left on Feb. 26, 2012 for an extended leave. All of the grades during the duration of my absence were considered when I calculated the final grade. At the end of the marking period, James’ average was still only a 60%. F. If you did not receive the two notices, you may need to check with James to see why you did not receive them. If you have any further questions, you can speak with me directly between 1:30 and 2:45 everyday (m-f) at 555-5555.
What emotions does this note convey?
What are the likely responses of the parent receiving this note?
Activity 9: Help a Colleague

A teacher in your building shows you the note below that she plans to send home regarding a student in her class. She asks you what you think (NOTE: This is a genuine request for your opinion and assistance). 
· How do you respond? Using good communication strategies, write down what you would say to her regarding her note. Be sure to validate her concerns but help her consider an alternative approach.  

· Assuming that some kind of note must be sent home, rewrite the note to reflect collaborative principles. 

The note:

To Whom It May Concern:

Don Jones is a member of my 5th grade classroom. As his teacher, I have the opportunity to observe his behavior on a daily basis. An average day for Don consists of numerous timeouts resulting from the behaviors listed below:

1. hitting other students

2. temper tantrums

3. inappropriate outbursts

4. blatant disregard for teacher directions

5. talking back to the teacher

6. taunting and teasing other students

7. grabbing objects from teacher and students

It is inevitable that he refuses these timeouts. Instead, he reacts in one of two ways. He either engages in severe temper tantrums by stomping his feet, screaming, crying, running away, throwing objects, and slamming chairs. Or, he will situate himself on the floor and refuse to move. He waits until he is spoken to and then refuses to speak. 

Don’s disregard for rules in our classroom creates continual problems in his interaction with the other students. Don is unable to play with a group without upsetting at least one of its members. All management techniques have little to no effect on Don. He stares blankly, returns with a smart remark, and then immediately continues his destructive behavior. Please speak to Don about his behavior. If I can help in any way, please contact me at 555-5555. 

Activity 10

Making Current Activities More Collaborative
Select one to three items from your current activities. Considering the ideas discussed so far, develop changes that will make them more collaborative (e.g., will provide choices so more families can participate, will attend to gathering information from families, will make the language more family-friendly and accessible to families with low English literacy, etc.). Be prepared to share one idea with the larger group.

 Activity 11: Examining Current Practices and Planning for Change
Between Session Follow-Up Activities

As a team, select at least two (more if you think it is manageable) strategy areas in which you will make changes between now and the spring follow-up meeting. Record a draft plan for what you will do, who will need to be involved, and how you will evaluate your success. See Part 3 of the powerpoint for ideas.
You will need to meet with your whole PBS team to further develop and finalize your plans. You are not limited to three changes within each strategy area (the form is just to get you started). 

Record your outcomes in preparation for the next PD session.

Strategy 1: Getting information from families to inform PBS implementation

Strategy 2: Creating a more inviting physical plant

Strategy 3: Improve written communications (formal and informal)

Strategy 4: Creating relationship-building opportunities

· Changes to existing activities

· New activities

· Needs assessment

Strategy 5: Implement family-school conferences

	Strategy Area
	Activities
	Who?
	When?
	Evaluation Plan
	Outcomes

	1. Making PBS program more collaborative
	1.

2.
3.

	
	
	
	

	2.More inviting physical plant
	1.
2.
3.

	
	
	
	

	3. Written Communications (formal)
	1.
2.
3.

	
	
	
	

	3. Written Communications (informal)
	1.
2.
3.

	
	
	
	

	4. Relationship Building: changing existing activities
	1.
2.
3.

	
	
	
	

	4. Relationship Building: new activities
	1.
2.
3.

	
	
	
	

	4. Relationship Building: needs assessment
	1.
2.
3.

	
	
	
	

	5. Family-school conferencing
	1.
2.
3.
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